Random Case Analysis Profile
Name:

Date:

On each line please choose the description you think is closest to what you see on the tape, then put the corresponding score in the column on the right. The cases discussed should be selected randomly.

	A. The setting of the tutorial – does it encourage learning?
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	A1
	Comfortable, quiet, good light, good seating, ambience ideal


	Almost ideal but some deficiency
	Significant deficiency
	Uncomfortable, noisy, poor light, poor seating, ambience poor
	
	

	A2
	Not subject to interruption


	Minimal interruption
	Several interruptions
	Interruptions ruin the session
	
	

	
	B. The process of the tutorial

	B1
	Good rapport, mutual respect and sensitivity evident
	Rapport mostly good, trainer sensitive
	Little evidence of rapport, trainer insensitive at times
	Relationship appears cold or hostile, lack of mutual respect, trainer insensitive


	
	

	B2
	Clear themes for the discussion, negotiated and agreed between trainer and GPR


	Clear themes/topics for discussion introduced and set by the trainer 
	Themes/topics for teaching not always clear
	No themes for discussion discernible
	
	

	B3
	Learner-centred. Addresses the GPR’s learning needs, picks up GPR’s cues


	Mostly learner-centred. Addresses some of the GPR’s concerns but misses some of GPR’s cues
	Mostly teacher-centred but addresses some of the GPR’s learning needs and concerns, misses most cues
	Teacher-centred. Does not elicit or address GPR’s learning needs. Does not pick up GPR’s cues



	
	

	B4
	Variety of teaching methods used well, e.g. role-play, use of resources, questioning.



	Limited range of appropriate methods used. 
	Some inappropriate methods used e.g. a lot of inappropriate telling.


	Inappropriate methods used e.g. entirely didactic when this approach is not useful.


	
	

	B5
	Trainer gives clear, accurate explanations where needed
	Explanations occasionally unclear or inaccurate



	Explanations mostly unclear or inaccurate


	Muddled and inaccurate explanations



	
	

	B6
	Trainer checks the GPR’s understanding of explanations


	Sometimes checks understanding of explanations
	Understanding rarely checked
	No checking or evidence of GPR understanding
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	B7
	Experiential. Based on cases described and linked to other experience if applicable 



	Mostly based on cases and experience
	Partly based on cases and experience



	Not experiential. Not based on any case or experience 



	
	

	B8
	GPR encouraged to express himself / herself


	GPR sometimes encouraged to express himself / herself

	GPR occasionally encouraged to express himself / herself



	GPR rarely if ever permitted to express himself /herself

	
	

	B9
	Trainer gives constructive, sensitive feedback, reinforcing strengths, helping GPR to tackle problems and uncertainty


	Trainer gives constructive feed-back, reinforcing strengths, some problems and uncertainties avoided
	Trainer gives constructive feedback sometimes, not always acknowledging strengths or uncertainties
	Trainer does not give feedback, or gives it in a destructive manner, does not acknowledge strengths or uncertainties
	
	

	B10
	Trainer challenges GPR constructively in order to expand thinking


	Some constructive challenge but some opportunities missed
	Trainer challenges very little, or does so in a slightly threatening way


	No challenge, or challenge appears threatening
	
	

	
	C Summing up and planning for the future

	C1
	Useful summarising done by either trainer or GPR 



	Summarising usually attempted, mostly useful



	Some attempt at summarising, not always useful



	No evidence of summarising



	
	

	C2


	Aims and plans for future learning discussed and recorded

	Some plans for future learning were discussed but not developed



	Plans for future learning implicit, or mentioned by trainer but not discussed



	Plans for future learning were not addressed



	
	

	C3
	Explicit evaluation of discussion by GPR and trainer
	Some evidence of evaluation of discussion


	Evaluation implicit
	No evidence of any evaluation
	
	


Total:

Comments – please give examples of good practice, and suggestions for how teaching might be improved:

COMMON FEEDBACK AREAS (by Dr Ramesh Mehay, Bradford)
· Initiate the session by asking the trainee if there were any difficulties (s)he had; tackle those first

· Consider making notes to help navigate your thoughts; in addition, this results in a list you could discuss with your trainee to see what areas (s)he would consider a priority; not necessary to cover everything on the list

· Consider using informal role play “so what exactly would you say to me?”
· Don’t feel you need to exhaust all possible issues on a single RCA, otherwise there is a fear of running out of time and not picking up more important things from other cases.
· Use more scenarios to push the trainee: “what do you do if the abdominal pain does not settle and the surgeons discharge her back to your care”; “so the bloods come back as normal, how do you make the link between TATT and psycho social problems”
· Differentiate between methods which identify what the trainee “says” they would do vs what the trainee “actually does”.  For example, rather than asking the trainee how they would say something, ask them to say it to you as the patient.  (cf Millers Pyramid of competence)
· Asking a trainee how they FELT about the consultation may result in a shift from a clinical discussion to one based on attitudes/emotions (=a deeper level of learning).
· Summarise learning points to help the trainee construct and internalise a learning framework.
· Occasional evaluation of tutorials will provide the trainer some feedback – you can do this informally or formally
Dr. Alison Evans, The Yorkshire Deanery,  www.bradfordvts.co.uk 


